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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED
The junior high schools of America must develop
citizens who can cope with the vital problems of this changing
world.

These young citizens must have a working knowledge of

the political, economic, and social forces at work in our
society.

Therefore, it is necessary that education keep

abreast with any new developments and through the flexibility
of the junior high school curriculum, change the curriculum
to fit the needs of those living in this changing world.
I.

THE PROBLEM

Statement of the problem.

The purpose of this study

is to trace the major curriculum developments in the junior
high school since its inception in 1910 to the present.
Importance of the study.

With an increasing number

of people going into junior high school administration, it
is necessary that they have an understanding of its development.

It is hoped that the reader will gain insight from

this research paper which is devoted to the history and
progress of the junior high school since its inception in
1910.
II.

DEFINITIONS OF TERMS USED

Junior high school.

The junior high school is an
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educational program which is designed particularly to meet
the needs, the interests, and the abilities of the boys and
girls during early adolescence.
Broad field curriculum.

Broad field curriculum is the

combining of many subjects into one broad course.

An example

is the combining of economics, history, geography, and
sociology into what is known as social studies.
Separate subject curriculum.

This is a curriculum

based upon the students moving from one class to another,
from one teacher to another into unrelated segments of the
curriculum.
Curriculum.

The curriculum is defined as the sum

total of the various courses of study and the learning
experiences conducted by or under the auspices of the school.
Core curriculum.

In modern education the term Core

has come to be applied to that part of the experience
curriculum which is concerned with those types of experiences
thought necessary for all learners in order to develop
certain behavior competencies considered necessary for
effective living in our democratic society.

CHAPTER II
THE HISTORY OF THE .JUNIOR HIGH SCHOOL
A junior high school is an educational program which
is designed particularly to meet the needs, the interests,
and the abilities of boys and girls during early
adolescence (17:4).
The junior high school evolved as a bridge across
adolescent years.

The middle schools in the United States

were late in developing.

European nations have long had

middle schools.
About the turn of the century, dissatisfaction arose
from the fact that the new high school was failing in its
major aim; to prepare young people for college (12:5).
Gruhn and Douglass (16:12) also gave other reasons
for dissatisfaction with the old organization.

These are:

The increase in age of freshmen entering college
during the last half of the nineteenth century.
Recognition of the considerable amount of duplication
in the instructional program of the eighth year elementary
school.
The
period
pupils
of ten

precedent set by European countries for a shorter
of elementary education and a longer one for
who usually entered secondary school at the age
or eleven.

Developments, especially in the field of psychology
of adolescence, which led to the belief that age twelve
rather than age fourteen was best suited to the
beginning of secondary education.
The attention directed to a large number of withdrawals
from school during grades seven to nine.
Recognition of the inadequate training of teachers
in the upper elementary as compared with the high school
grades.
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Expansion of extra-curricular activities in the
high school, suggesting the desirability of similar
activities for the upper elementary grades.
A new conception of the purpose and nature of education
which placed greater emphases on practical studies that
could not be taught in the elementary school.
Rapid expansion of high school enrollments after 1910,
resulting in building problems.
Charles William Eliot, President of Harvard, urged at
the National Education Association convention in 1888 that
something be done through committee work to revolutionize
the present school organization.
The National Education Association Committee of Ten,
with Eliot as the chairman,suggested in 1892 a six year
elementary school and the introduction of high school subjects
in grades seven and eight.

The National Education Association

Committee of Fifteen that met in 1893 also agreed with these
new proposals.

So from this, the middle school developed

with the idea that it should enrich high school subjects and
strengthen college preparation.
There were a few attempts before 1910 to set the
seventh and eighth grades apart from the first six.

Population

pressure and rising school enrollments forced the birth of
the first junior high school.

Columbus, Ohio and Berkeley,

California, in 1910 were the first to establish the three
grade junior high school in a separate building from the
elementary school and high school.

Soon other states followed
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and America had finally begun to establish middle schools

(32:435-436).
There was one influence, however, which clearly overshadowed others in the establishment and growth of the
reorganized schools:

namely, the desire of educators,

parents, and other citizens for an educational program which
would best meet the needs of adolescent youth in America.
Gruhn and Douglass (17:31-32) listed the following
purposes directed at meeting the needs of the junior high
school student.
I.

Integration

To provide learning experiences in which pupils may
use skills, attitudes, interests, ideals, and understandings previously acquired in such a way that these
will become coordinated and integrated into effective
and wholesome pupil behavior.
To provide for all students a broad, general, and
common education in the basic knowledge and skills
which will lead to wholesome, well, integrated behavior,
attitudes, interests, ideals, and understandings.
II.

Exploration.

To lead pupils to discover and explore their specialized
interests, aptitudes, and abilities as a basis for
decisions regarding educational opportunities, and
vocational decisions.
III.

Guidance.

To assist pupils to make intelligent decisions
regarding present educational activities and opportunities
and to prepare them to make future educational decisions.
To assist pupils to make decisions regarding
vocational opportunities.
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To assist pupils in making satisfactory mental,
emotional, and social adjustments.
IV.

Differentiation.

To provide differentiated educational facilities, and
opportunities, suited to the varying backgrounds,
interests, aptitudes, abilities, personalities, and
needs of pupils, in order that each pupil may realize
most economically and completely the ultimate aims of
education.
V.

Socialization.

To provide increasingly for learning experiences
designed to prepare pupils for effective and satisfying
participation in the present complex social order.
To provide increasingly for learning experiences
designed to prepare pupils to adjust themselves and
contribute to future developments and changes in that
social order.
VI.

Articulation.

To provide a gradual transition from preadolescent
education to an education program suited to the needs
and interests of adolescent boys and girls.
Of the 3,227 junior high schools in the United States
in 1952, 2,395, (74.2%) were composed of grades 7, 8, and
9; 627 schools (19.4%) combined grades 7 and 8, and 150
(4.6%) more combined grades 7 through 10.

Vermont had no

junior high schools and 5 states--Nevada (1), South Dakota

(5), North Dakota (6), Maine (9), and Arizona (11) had fewer
than a dozen (14:22).
Since its birth at the beginning of this century,
the junior high school has come a long way.

It must continue

to improve if it is to meet the challenges and needs of

7

todays youth.
To gain a better understanding of the development of
the junior high school, a review of selected current practices
will now be made.

CHAPTER III
CURRENT TRENDS IN SELECTED PRACTICES IN THE GROWTH
AND DEVELOPMENT OF THE JUNIOR HIGH SCHOOL
The core curriculum.

Beginning in the early 1930's

there was a general movement throughout the United States
toward revision of the junior high school curriculum.

This

new movement was an attempt to bring together the content
of two or more subjects into one unified course, lmown as
the broad fields approach.

This became better lmown as

the Core program.
A good example was the combining of geography, economics,
history, into a course lmown as social studies.
Another type of broad fields approach which actually
paved the way for the development of the Core curriculum in
many secondary schools, was the "unified studies" course.
In such a program, these broad subject areas are
fused together into an integrated approach, with a longer
time provision than the conventional single period.

The

class met for two or more periods under the direction of the
same teacher.

Today this is called the block-of-time by

many educators.
The most common combination for this purpose is that
of English and social studies, but experiments are also
underway in the unification of mathematics and science and
many others.
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Many schools have undertaken the unified studies plan
as the initial step away from the traditional separate
subject curriculum, based upon the student moving from one
class to another, from one teacher to another into unrelated
segments of the curriculum (11:44-45).
Two major developments in the past thirty years have
done much to give form to the Core idea.

The first was the

growing emphasis upon what has become known as general
education.

This refers to that part of the program designed

to meet the needs of all pupils.

Secondly, many writers

hold the point of view that general education ought to
represent a definite pattern of subjects required of all
pupils.

Others would accept a minimum body of subject matter

content presented in some pattern of broad fields organization,
while still others would accept a common body type--problem-learning experience to which all pupils should be exposed
as the means and form of general education.

This latter

concept of general education has conformed most closely to
the modern Core idea (11:49).
As previously stated, the new organization on core
curriculum was actually the scheduling of a class and a
teacher for two or more periods.

This has really become a

practice in a majority of the junior high schools as proven
by the following studies on the core curriculum (37:54-55).
Lounsbury's study during 1953-54 of 251 random junior
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high schools showed that 59 per cent scheduled the same
teacher and students for two or more classes (12:91).
Gruhn and Douglass (17:83) during their study in 1955
showed that of 370 junior high schools, 60 per cent scheduled
the same teacher and students together for two or more classes.
Ellsworth Tompkins (33:177) took a survey during

1955-56 and found that of the 1200 junior high schools 57.3
per cent scheduled the same teacher and students together
for two or more periods.
So from these recent studies, there is a definite
trend toward a Core program in the junior high schools of
America.
There are other terms used in the same sense as "core"
curriculum, such as "common learnings," "unified studies,"
11
integrated courses, 11 and 11 block scheduling." Whatever
the term used, the purposes, content, and organization
are much the same (17:82).
The essential purposes of the core curriculum as it
is found in most schools may be summarized as follows:
1.

To teach democratic ideals;

2.

To develop individuality;

3.

To teach the scientific method as the approach
to the solution of problems;

4.

To help the pupil set up his own goals and work
out a way to achieve them;

5.

To help the pupils use factors of his environment
to attain his purpose;

6.

To teach an effective method of using sources
of recorded knowledge;
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7.

To develop an individual whose behavior was
consistant with his ideals;

8.

To teach the pupil to work independently;

9.

To teach the pupil to work in groups and to
cooperate with others;

10.

To develop in the pupil the ability to establish
purposes sufficiently strong to govern his
actions over a long period of time;

11.

To help the pupil recognize his own needs (39:116).

The teacher of the Core is responsible for multiple
learnings.

He must devise teaching-learning situation to

meet needs that his pupils have in common as well as
individual needs.
The teacher of the Core program has a better under-

,

standing of the students work habits and work skills.

This

places the teacher in a good position to evaluate the
student's abilities, aptitudes, strengths, weaknesses.

This

usually results in a definite improvement in the students
application to school work and behavior (31:175).
According to Ralph W. Tyler (36:564), students in
the Core program make somewhat greater progress than matched
students in subject courses in ability to interpret data, to
apply principles in science and social studies, and to
interpret literature, in breadth and maturity of reading
interests, and in democratic attitudes.
In college, the graduates of the Core programs made
somewhat better academic records, participated more, on the
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average, in extracurricular activities and attained a larger
proportion of leadership position.
From the Oak Ridge Study it was found that students
in a Core program learn basic skills with equal or improved
competence (5:406).
The Core program offers an excellent chance for
guidance and counseling work with the student.

The teacher

has the student longer and can observe him better, thus
aiding in his development.
Because this new program appears to meet the needs
of the individual, more and more junior high schools are
developing a Core program.
Counseling.

During the last thirty years considerable

attention has been given to the study of child development.
This interest has brought about increased efforts on the
part of the school to develop a guidance program which will
contribute to the satisfactory development of each individual.
This movement is just now reaching the junior high schools
of America.
The tendency has developed to think of guidance as
that aspect of the curriculum in which teachers
(counselors) deal directly with the problems and needs
of individual students (22 :98).
Classroom teaching is inseparable from guidance;
the teacher guides as well as teaches. The authors
take the position that classroom teaching should not
be separated from guidance; that instead, guidance
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should be regarded as an essential aspect of the work
of every classroom teacher (12:220).
In other words classroom instruction may be regarded
as guidance centered.

It is difficult in a good junior high

school to see the difference between a guidance program and
the program of instruction.
Even though the teacher in the junior high school is
the strength of the guidance program, more and more junior
high schools are employing well trained full-time counselors
to carry on a planned program of guidance.
Conant (8:44) states that there should be one fulltime counselor for every 250-300 students.
These counselors work through the teacher and not
directly with the students.

He must be careful because

many teachers have not accepted the rule of the counselor
in the function of the junior high school (12:230-31).
Alberty (1:335) has listed the following functions of
a counselor.
1.

To coordinate the group and individualized
instruction which is the principal responsibility
of the classroom teachers.

2.

To administer programs for promoting a better
understanding of the student, through the securing
of adequate data.

3.

To aid in vocational placements of students, in
the part time program of the school.

4.

To deal with difficult cases of physical or
psychological maladjustment and refer those
people to a psychiatrist if necessary.
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5.

To maintain a follow-up of graduates and dropouts, and to interpret data regarding such a
follow-up for the purpose of improving the
guidance programs and the school program.

Besides carrying out the above duties, the counselor
must be well prepared in the curricular area.

In this way

he can be of aid to teachers in the development of resource
units.

Because of the pressure by college entrance boards,

counselors in the junior high school must concern themselves
with problems of college admission; they must evaluate
students in the honor's program; and they must work closely
with parents on academic achievement (1:335).
Again the counseling program is growing at a fast
rate in the junior high school.

Alberty's definition best

sums up the reason for this movement.
Guidance in the secondary school refers to that
aspect of educational program which is concerned
especially with helping the pupil to become adjusted
to his present situation, and to plan his future in
line with his interest, abilities and social needs
(1: 323)

.

Team teaching.

There is a constant attempt by

administrators, teachers and curriculum supervisors to
present subjects and classes in a new enthusiastic way.
Through this effort the students will be challenged to
improve their work habits.

Team teaching is one of these

programs being conducted to better education.
In the ordinary meaning of language, team teaching
suggests merely a kind of cooperation among teachers.
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It is a way of organizing a school, of utilizing staff,
and of using space and equipment (10 :21).
Although this program is in the embryonic stage,
authorities feel this program will reach the goal of improving
instruction more effectively.
Team teaching is an arrangement of two or more teachers
working jointly in directing learning activities with a
group of students.

Through working closely together, the

teachers can constantly revise the program to meet the
educational needs of the student (34:115).
The main purpose of team teaching is to improve
instruction.

Offering better and increased learning

opportunities is one of the features of the program.

The

student is likely to find scholarship attractive because the
subject is taught by a strong teacher in that field (10:22).
In a study conducted in New York City, teachers
generally felt that students had improved in work habits,
attention, interest, and knowledge of the subject being
taught (23:134).
Another purpose of team teaching is to utilize the
staff.

Team teaching allows the teacher to specialize in

the area where he does his best teaching.

One teacher may

like to lecture to large groups; another may be better at
working with small groups.
The third purpose of team teaching is to increase the
students responsibility for learning.

Every effort is made
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to allow students opportunities to develop research techniques
and independent study.

As the class progresses less time is

spent on large-class instruction and more time is spent
working independently.

Dr. Trump (35:200) states that about 40 per cent of
instruction can be given in classes of 100 or more students,
35 per cent through study by the individual working by
himself or with not more than two others, and 25 per cent
from discussion in groups of 12 or more students.
Teaching facilities are of tremendous importance in
team teaching.

Large group instruction rooms are needed.

These rooms should be designed for audio-visual presentations
with all of the necessary equipment.

The average size

classroom will work well for the small group discussion.
Also of tremendous importance is the well stocked library
where individual study may take place (34:120).
The students can receive added educational benefits
from team teaching.

There is also a tradition of interest

in instructional improvement.
In most schools the team teaching idea is new, and
like many new ideas it is eyed with suspicion. For
team teaching to be given a fair trial, it must have
the support of the faculty--particularly within the
department or level which is trying it (9:154-155).
Grouping. Vart'.Til (37:56) states that on the matter
of grouping it is difficult to reach a conclusion concerning
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this trend.

There has been some disagreement regarding the

value of homogenous grouping as opposed to heterogeneous
grouping without a definite decision being reached.

Grouping

in the 1920's meant an attempt to recognize individual
differences in spite of large classes and a fixed curriculum.
Public opinion then moved against grouping declaring that it
was undemocratic.

Now the idea of grouping is coming back.

The reason is fear that the individual is lost in the modern
social order (15:22).
Some educators feel that the junior high school is a
result of grouping.

Because the students are alike in many

ways, they have been put in a school for students of this
age.

The likeness is really fiction; the most striking

likeness among them is that they are highly unlike.
Grouping is carried this far in almost every school.
Pupils then begin to take over this matter of grouping
themselves.

Inside and outside the school they get together

in groups and cliques based upon all the factors so far
overlooked by the school (19:396-397).
Gruhn and Douglass (17:207) state that more and more
junior high schools are grouping according to individual
difference within the classes.
informal basis.

Grouping is done on an .

In other words, the class works together

much of the time as a total group, but some students, because
of reading or spelling problems, may be grouped for
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instruction.
James B. Conant, (8:49) on the other hand, recommends
grouping in the required and elected subjects according to
ability, subject by subject.

He believes there should be

at least three types of classes--one for the more able in
the subject, another for the average, and another class for
the slow readers.

Under Conant's plan a student may be in

the top section in English but the middle section in history
or ninth grade algebra.
Some schools attempt homogeneous grouping straight
down the line.

Not many schools are doing this, but hundreds

are setting up three or four "working levelsrr in the school,
particularly in academic areas.

Hundreds of schools that do

not group have sections of slow learners, and now and then
some schools have one or more sections for gifted pupils.
For sectioning purposes, I. Q. may be used, but in general,
reading ability, social maturity, past records, and opinions
of counselors are the strong factors used in arriving at
decisions.
Interestingly, though grouping is a controversial
subject, I have found considerably less objection to
it in grades 7, 8, and 9 than I found three years ago
in the senior high school (7:26).
To avoid some of the pitfalls of grouping, a flexible,
open-minded, experimental approach is necessary.

Evaluation

in terms of attainment of educational objectives by the
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student, must be continuously re-examined.
Grading and marking.

Grading and marking students

are one of the biggest problems still confronting educators.
Many educators feel that this problem may never be solved.
Grading refers to grade placement to indicate the
level of attainment in the educational ladder.
Problems basic to grading are:
1.

Grading carries with it the idea of progress from
grade to grade and in this is the problem of
promotion and failure.

2.

Children differ and standardized tests show
differences.

Take the ninth grade for example.

It is probably a group of pupils ranging in
achievement from the sixth grade to the eleventh
grade.

3.

Teachers cannot measure adequately the results of
instruction.

To clear up some of the problems connected with grading,
some educators have started a trend toward 100 per cent
promotion in the junior high school.

The main advantage is

that children are kept with their own age group, thus
avoiding the social problem created by age; and the harm done
by brarrlmg a child as a failure is eliminated (20:49).
Our educational goal has been education for all
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American youth.

Therefore, all boys and girls should have

some success in school.

To eliminate those who have low

achievement in certain academic areas is really unworthy of
such a great country.
One purpose of grades is to motivate the poor achiever
to improve and a high achiever to remain active throughout.
Research, however, suggests that down-graded students continue
to fail.

In a recent study at Michigan State University, it

was found that students who receive all A's in the freshman
year tend not to be "all A" students in succeeding years.
Another purpose of grades is a feed back of learning.

Studies

here again indicate that there are forms of feed back that
reinforce learning more quickly and more surely than better
grades.

It does seem that grades do not satisfy but rather

defeat their purpose (6:347-352).
The grading system which compares each pupil to all
other pupils in his grade or school is the cheap tool
of elimination and the most important barrier to education
of all youth (38:23-25).
Marking refers to the symbols used to indicate the
quality or degree of achievement on a particular test or for
a definite period of time.
Problems basic to marking.
1.

It is impossible to separate marking from grading.

2.

Teachers disagree on school marks.
exactly what research shows.

This is

Whether the subject
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is history, English, geography or geometry,
teachers grading the same paper are found to be
remarkably different.

Even the same teacher,

grading the same paper, on a second occasion
will be found to change the grade.
Faunce and Bossing (11:361) state that symbol markings
tend:
1.

To encourage competition.

2.

To place evaluative responsibility upon the teacher.

3.

To erect barriers between peers.

4.

To place undue emphasis on subject matter.

5.
6.

To force all to meet minimum standards or quit.
To serve as an extensive motivation, thus helping
to perpetuate poor teaching.

Burton (3:272-273) cites three major fallacies about
marking.

First, relative or competitive marking insists that

all types of students learn the same things in the same way
and at the same rate.

Competitive marking is not only flat

defiance of known facts, it is a vicious policy, working
severe and measurable hardships upon the home.
Second, it distracts attention from desirable learning
outcomes and interferes directly with sound teaching
procedures.
A third object is that cheating, copying, lying,
and other defense mechanisms are natural results of forcing
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competition upon children of unequal ability.
Some form of evaluation of the progress of students
in schools will always be expected and required.

Therefore,

whether marks are in the form of letters, numbers, or
geometric figures is of little consequence so long as their
meaning is understood.

But some confusion might be cleared

away from formulating a policy which indicates the purpose
of marks, the attitudes being marked, the source of evidence
used, the bases of comparison, and curriculum reference of
the marks.

At least there might be less of a mess in

marking (24:12-14).
Schools have been experimenting with new methods of
marking student progress.

Probably the outstanding development

is the parent-teacher conference.

Both the teacher and the

parent find this a better method of understanding pupil
progress.
Some schools have used another system known as the
check list.

It is just an expansion of the report card to

include student growth in certain areas such as group
leadership, spelling, oral reading, etc. (12:262).
Grading and marking systems should be contin~ally
evaluated through research to see if there are any new
developments that might better the present system.
Extracurricular activities.

The junior high schools
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are expected to provide opportunities for personal-social
adjustments to students of difficult age.

This is because

of the tremendous maturation difference between the boys
and girls.

This is one reason why the junior high schools

have been providing more extracurricular activities.
Extracurricular does not necessarily mean outside
the curriculum.

Some have referred to these as !!co-curricular,"

!!extra-class," "non class 11 activities, or just simply

11

student

activities."
There is a real trend toward curricularizing student
activities.

For example, activities that were once excluded

from the classroom are now offered for credit during regular
class periods.
journalism.

Some examples are music, speech, and

The lines between the curricular and extra-

curricular disappeared as teachers discovered student interest
and brought these interests into the classroom (12:121-124).
The extracurricular program in any school can be
effective for meeting every students needs.

Programs of

student government, class councils, extramural sports,
athletics, service and interest clubs, and other clubs, have
become part of the junior high school.
Recently in connection with extracurricular activities
has come the discussion of interscholastic athletics on the
junior high school level.

James B. Conant denounced as

"almost vicious" the practice of interscholastic athletic

24
competition in the junior high school (2:171).
However, the basic problem of competitive interscholastic athletics is not the sport itself, but rather
what is made out of the sport by adults.
At this age the students interest in athletics is so
intense that they are satisfied only when they can participate
in the program.

Therefore, the right program is one which

allows for wide participation in a given sport.
In a recent survey conducted throughout the United
States it was found that 85 per cent of the junior high
schools had interscholastic athletics and that 78 per cent
of the principals favored athletics of this nature (25:96-100).
McKown's (28:13-17) objectives of the extracurricular
best sums up the movement and need for these activities.
The objectives of the extracurriculars are to capitalize for
educational profit, important fundamental drives; "to prepare
the student for active life in a democracy;"

11

to make him

increasingly self-directive;" "to teach social cooperation; 11
to increase the interest of the student in the school;" to
develop school moral; 11 and to discover and develop special
qualities and abilities.

CHAPTER IV
CURRENT TRENDS IN THE MAJOR SUBJECT FIELDS
Social studies.

The urgencies of the times place

great responsibility on the social studies curriculum in the
junior high school.

The rapid change in social, economic,

and political forces ought to be reflected in a constantly
changing junior high school program.
Social studies in the junior high school includes
American and state history, geography, civics, and some
aspects of guidance.

Social studies are usually required of

all students, five periods per week, in grades seven, eight,
and nine.
According to Patterson's study, the usual social
studies program consists of world geography in grade seven,
American History in grade eight, and civics in grade nine.
This was further substantiated by Knapp's study in which
600 questionnaires were sent to junior high schools.

He

also found that there was an increase in the number of
schools offering world geography at the ninth grade level (29:73-6).
Actually there is very little revision in the social
studies curriculum of the junior high school.

There is

more emphasis on changing subject matter within courses.
The major changes, have generally been reflected by greater
attention to modern history, developing a concern for newer
areas of the world, and relating social studies more closely
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to current events (29:73-76).
The first major trend in the junior high school is
the widespread and increasing use of newspapers, news
magazines, and current events.

Many teachers have indicated

that they are teaching problems of major concern through the
use of current events.
A second major trend shows that teachers are increasing
the study time and units that treat Africa, Russia, China,
and Asia.
The third major trend reveals the addition of many
new units of study.

These are covered within the organization

of the different subjects offered.

In other words, good

teachers are adding new units and topics within the framework
of their existing program (2:360-364).
According to Gruhn and Douglass (17:148-149) some of
those new topics receiving attention are Guidance, International Understanding, Human Relations, Consumer Education,
Critical Thinking and Propaganda Analysis, Democracy and
Democratic Behavior, and School and Community Relationships.
One of the newest movements in the junior high school
social studies curriculum is conducted in St. Louis, Missouri.
This new curriculum is designed to do away with repetition
in the social studies classes.

For example, there are three

years of American History for students in grades seven, eight,
and nine.

Grade seven ends the chronological study of
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American History at 1789 and includes study of United States
Constitution and the Bill of Rights.

In grade eight the

study of history ends at 1850 and includes units on St. Louis
and Missouri.

Grade nine takes the American story to the

present but does not go into detail on current world problems
involving the United States which are included in later
courses in the high school (40:18-19).
Instruction in the social studies becomes increasingly
important in this rapidly changing world.

Teachers must

strive for improvement from students so they may understand
the social world in which they live.

The students must be

able to gather data, to formulate intelligent opinions, and
to formulate conclusions.

If this is achieved, then the

student will have an awareness of the past and a concern for
the future.
Mathematics.

Van Til (37:340) states there are

sweeping revisions of the content of mathematics programs
for the junior high school.

These newer programs stress the

basic theory of the number system and a modernized
mathematical language.
The new mathematics requires that newer methods of
teaching stress the inductive or discovery approach.

This

encourages students to use different methods of attacking a
problem.
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In traditional mathematics for grades seven, eight,
and nine emphasis has been on newer drills, and motivation
through the so-called application to budgeting, banking and
insurance.

In the new mathematics, review is provided in a

new setting in which reason for the "rules" of arithmetic
become clear, and motivation is based on the curiosity of an
individual (26:165-167).
The changes are so far reaching in their implications,
and so profound that they can be described only as a
revolution (30:1).
First, this revolution has been caused by the tremendous
advances made by mathematical research.

Secondly, the

revolution in mathematics was caused by the automation
revolution.

The introduction of the long scale, highspeed,

automatic computing machine was the third cause of this
revolution.
The technological revolution now in progress requires
that new mathematics be taught in our schools (30:1-5).
The School Mathematics Study Group represents the
largest united effort for improvement in the history of
mathematics.

It is national in scope.

The director of this

study is Professor E.G. Begle, formerly of Yale University.
The development of the School Mathematics Study Group
material is unique in that it represents the combined
thinking of :many people--psychologists, testmakers,
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mathematicians from college and industry, biologists, and
high school teachers.
Emphasized in the program are the following important
ideas of mathematics:

structure of arithmetic from an

algebraic viewpoint; the real number system as a progressing
development; metric and non metric relation in geometry.
Time is also given to the topics of measurement and elementary
statistics.

Careful attention is paid to the appreciation of

abstract concepts, the role of definitions, developments of
precise vocabulary and thought, experimentations, and proofs.
Some other similar development of the new mathematics
concept are the University of Illinois Curriculum Study in
Mathematics (UNISM) and the University of Maryland Mathematics
Project (UMMAP) (30:14-18).
The problem of loss of interest by boys and girls in
junior high school mathematics will now be solved through
the new mathematics program (4:87).
Evaluation of the new program is difficult because it
has not been in operation long enough.

However, the available

date show that pupils in the improved program do as well as
other pupils on traditional tests and also learn more of the
basic principles that underline mathematics.
The drive to improve junior high school mathematics
is under way; the general pattern is clear, and the
necessary materials of instruction are at hand. School
administrators are now in a position to lead their
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teachers in establishing programs of instruction which
will raise the level of mathematical competence of the
pupils (30:29),
English lan$1'.l:age arts.

The bringing together of

literature and the communication skills such as reading,
spelling, writing, speaking, and listening, into the new
broad area known as English Language Arts is one of the
current <iJ)evelopments in the junior high school program

(37:87).
Noar (31:175) states that in the junior high school,
the responsibility for developing these skills belongs to
the Core teacher.

As already stated, the most common

combination in the block-of-time is social studies and
language arts.

Because the teacher in this situation has

the students for a longer time, he has a better understanding
of the student's work habits and work skills; this usually
results in a definite improvement in the students application
to the language program.

However, all teachers in the school

program must share in the teaching of language arts.

Whenever

a child in any classroom needs help in English, the teacher
must provide it.
The language arts program should place the pupil in
a number of situations which demand of him the use of
the language skills of daily life. He should use the
telephone, take part in discussions, ask and answer
questions, make relatively informal oral presentations,
read for enjoyment and information, write many kinds
of letters, prepare simple reports of his activities,
and occasionally write a story or sketch to express an
inner feeling (17:142).
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In other words, if the student is to learn language
arts, he must actively participate.

This is the type of

program that is in operation today in the junior high school.
This is in contrast to the old method which stressed the use
of the text book.

The language text is just one method by

which students learn and it should not be the total program.
Today the interdependence of men demands that each
person participate in many groups; productive participation
requires of him the ability to work with those groups of
which he is a member as well as to accept the coexistence of
others to which he does not belong.

Experience in the English

classroom can aid him in developing the necessary insights
and skills.
Science.

In many instances, the junior high school

years provide the last opportunity science teachers have to
work with all the boys and girls in school.

Many students

drop out of the science program at the end of the junior high
school; others go into programs where they elect no more
science.

But, for the most part, there is a captive audience

for the science program in the junior high school (18:36-76).
Basically, the over-all objectives of science education
have not changed in many years.

Citizens must have an under-

standing of basic scientific concepts.
develop problem solving skills.

Also citizens must

Finally, those students
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possessing special abilities in science must be encouraged
to continue their education in this field (37:320).
The general science movement developed wlth the junior
high school.

It was included in the program in 1915 and

was taught in the seventh and eighth grade.

This program

gained prestige during the 1920's and 30's.

In 1932, a

report written for the National Society for the study of
Education was published.

This study recommended that "general

science" be taught in grade nine as well as grades seven and
eight.
The general science offered today in junior high
schools consists of subject matter from biology, physics,
chemistry, geology, meteorology, and astronomy.
A new trend in the science program of the junior high
schools is teaching science with mathematics in the blockof-time by one teacher.
Another development being tried by two New York
communities is the "ungraded science" approach in grades
seven and eight.

Grouping is done by ability and interest

in science with the result that able students in the
seventh grade may be working with students in the eighth
grade (13:271-285).
Some communities are attempting to introduce a
separate science in grades seven, eight and nine.

As an

example, biology will be taught in grade seven, chemistry in
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grade eight, and physics in grade nine.
A significant development is an increase in out-ofschool science programs, especially, for the gifted.

These

include special seminars, summer courses, camping programs,
science fairs, and increasing emphasis upon individual
projects (27:148-164).
Science in the junior high school must be a challenge
to the students.

Active participation is necessary for every

student in order that the United States may keep abreast of
the changing times.
Physical education.

The physical education program

in the junior high school has been increased due to the
pressure placed on the schools by President Kennedy.

Schools

which have offered only two and three hours a week are now
teaching physical education one period per day, five days a
week.

Much attention has been given in the physical

education classes to phases of physical fitness, at the end
of which tests are given to determine the physical fitness
of the student.
A good junior high school physical education program
should fit the needs of all pupils by providing a program
which contains the following:
1.

Physical education classes that are devoted to

teaching skills to boys and girls and learning to play the
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game.

These should be skills that can be utilized in out-

of-school recreation.

There are many such activities that

both boys and girls can participate in.

Some are:

basketball,

bowling, golf, horseshoes, badmitton, skating, soccer, softball, swimming, and etc. (37:366).
2.

A good junior high school should have an intramural

program so all can participate if this is possible.

Some

schools use the noon lunch period; others schedule intramurals
after school.

3.

In season sports such as football, basketball, and

softball used to be the traditional physical education program
in the junior high school.

Physical education teachers today

are offering wide programs as indicated by the list of
activities above.

Probably the newest activity in the junior

high school is gymnastics which allows students of any size
an opportunity to participate.

However, this is one sport

in which the teacher must be well versed.

4.

This is not the total extent of the junior high

school physical education program.

11

Physical education in

the junior high school should make a significant contribution
to the development of the total personality of the child!"
(17:108).

Through participation in games, sports, and

dances of the people, contributions are made in the understanding of our political and social culture as well as
physical growth.

CHAPTER V
SUMMARY AND CONCLUSIONS
I.

SUMMARY

The junior high school is designed to meet the needs
of all early adolescent youth.

The purpose of the junior

high school is to help students solve their problems, enrich
their interest, and develop toward their highest capabilities.
Within the junior high school, the relationship between the
pupil and teacher becomes intimate which allows for a great
understanding of the student by the teacher.
In spite of many differences, people have needs and
problems in common.

Society makes requirements of all

citizens regardless of ability, sex, interest, or vocation.
If so, the junior high school program does attempt to meet
common needs and satisfy common demands.
Democratic skills basic to successful living are
learned in the junior high school through meaningful use and
practice.

The student is constantly meeting daily situations

which require cooperation, planning, use of critical thinking,
and the ability to make decisions, as he attempts to solve
problems which have important consequences.

The student

meets these situations in school, in his home, and community.
In the junior high school classroom, experiences and
attitudes must be given which develop from our democratic
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background.

By this type of training the students are

educated for a democratic life.

With this education students

develop standards which are designed at meeting everyday
problems of living.

The main aim of the junior high school

is to affect the behavior of students so that they grow
steadily in the understanding and application of citizenship
as it takes place in the community, the school, the home,
the nation, and the world.

II.

CONCLUSIONS

As a result of the study the following conclusions
were drawn:
1.

The junior high school is attempting to adjust its
curriculum to meet the needs of the students being
served.

A good example is the new mathematics

program going into effect in many junior high
schools.
2.

Many of the junior high schools are employing new
teaching methods which aid in developing student
interest.

3.

A good example is team teaching.

An ever increasing number of junior high schools
are employing full time counselors in a planned
guidance program.

4.

The Core curriculum seems to be one of the greatest
single developments in the junior high schools of
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America.

5.

The junior high school goes far in meeting the
needs of all early adolescent youth.
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